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Abstract 
This study's purpose was to investigate the 
relationship between an individual's self-esteem and the 
decisions he makes during life changes. Specifically, 
self-esteem of career changers and its relationship to 
need satisfying conditions of their occupations was 
examined. Transfer of these findings to classroom 
implications was discussed. 
The subjects were 56 adults attending a State 
University College in New York, randomly selected by the 
college's Administrative Computing Services. 
This sample population completed Rosenberg's Self-
Esteem Scale (Rosenberg, 1965) to reflect their self-
esteem before and after their decision to change career. 
The subjects were then divided into categories based on 
the level of self-esteem before and after the decision 
to change career. They also identified current occupation 
and targeted occupation. Occupational reinforcers, also 
defined as need satisfying conditions, were then matched 
with each occupation. Chi squared statistical analyses 
were run to identify any significant shifts in reinforcer 
patterns. 
Only the high self-esteem before and after decision 
to change career provided sufficient data for substantive 
analysis. Of the 21 reinforcers, seven exhibited 
significant shifts: ability utilization, achievement, 
company policies and practices, creativity, responsibility, 
variety, and autonomy. 
Further research of a more diverse population, of 
more specific sub-groups, and of various aspects of students' 
school-related choices, is suggested. 
Public opinion is a weak tyrant compared with our 
own private opinion. What a man thinks of himself, that 
it is which determines ... his fate. 
Thoreau, 
Walden 1854 
Chapter I 
Statement of the Problem 
Purpose 
This study investigated the relationship between 
an individual's level of self-esteem and the decisions 
he/she makes during life changes. 
Need for the Study 
1 
Data on the interplay of self-esteem and response to 
transition are key to understanding, and perhaps influencing, 
students' realization of their potential. When a child 
leaves horne for his first day of school, will he anticipate 
this new environment and find it a source for a growing 
sense of accomplishment? Or will he dread the imposed 
change, and shy away from the potentially inspiring and 
satisfying stimuli? How will the student respond to the 
life changes-that are a part of adolescence? And as an 
adult, will the individual respond to his particular 
challenges with strength that results in healthy growth 
of spirit, or will that spirit slowly wither? 
The nature of a need or interest triggered by an 
external cause will, of course, influence a person's 
specific response. But perhaps of greater significance 
is ''the internal process which makes the event, when it 
8ccurs, crucial in changing the pattern of life" (Houle, 
1961). 
The literature focusing on stability and change is 
scant for age groups beyond adolescence (Aslanian & 
Brickell, 1980). It is also at times contradictory. An 
example of this contradiction is seen when studying 
theories on self-esteem's relationship to vocational 
behavior; although enhancement of self-esteem is viewed 
as a basic drive, research also suggests that low self-
esteem individuals will cboose positions that allow them 
to play out their negative self-evaluation (Korman, 1976). 
This study focused on career change, a major 
transition experienced by many adults, and self-esteem. 
It was hoped that some light would be shed not only on 
the function self-esteem serves this particular life change, 
but on other transitions faced from childhood to old age. 
Questions 
1. Is there a predominant directionality of self-esteem 
when comparing its assessment before and after career 
change? 
2. Is there a pattern of occupational reinforcers for 
high and low self-esteem before and after a career change? 
Definition of Terms 
Global self-esteem An overall value an individual places 
on the self. 
Specific self-esteem The value placed on a particular 
aspect of the self, e.g., physical attractiveness, 
intellectual abilities, social skills, talents. 
Life changes/Transitions A passage from one state to 
another. The following characteristics will be present 
to some degree: movement towards something different, 
separation from the previous state, and coping with the 
change (O'Dell & Eisenberg, 1989). 
Career The sequence of jobs occupied during the course 
of a person's working life (Super, 1972). 
Occupational reinforcers Need satisfying conditions 
offered by a job, such as creativity, achievement, 
activity, or independence. 
Limitations of the Study 
3 
The subjects involved in this study were 56 college 
students over thirty years old. Conclusions drawn from 
this study are most closely applicable to individuals 
in a similar setting. 
The size of this sample population is small, affecting 
accordingly the validity of the statistical findings. 
Results of one study (Kancher & Unruh, 1988) suggest 
that job changers have higher self-esteem than non-changers, 
and that "Successful" employees change more frequently. 
If such is the case, then the data will be skewed 
towards a higher self-esteem sample. 
4 
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Chapter II 
Review of the Literature 
Purpose 
This study investigated the relationship between 
an individual's level of self-esteem and the decisions 
he/she makes during life changes. 
Self-Esteem 
A positive or negative attitude towards the self--a 
simple description of a human element that includes our 
feelings of competence, adequacy, and ability to satisfy 
life's needs and goals; a term synonymous with self-worth, 
self-respect, self-confidence (Miller & Musgrove, 1986). 
Global self-esteem includes our emotional, spiritual, 
intellectual, social, and sexual selves. 
Poor self-esteem implies dissatisfaction, rejection, 
even contempt of self (Rosenberg, 1965). It can breed 
many symptoms related to emotional ill health: psychosomatic 
symptoms of anxiety, such as nervousness, insomnia, or 
headaches; a shifting and unstable identity; and over 
vulnerability to criticism and rejection (Lomas, as cited 
in Rice, 1965). The social consequences of poor self-
image are extensive. Isolation and loneliness are more 
prevalent, concomitant with awkwardness and tension in 
social situations. These individuals are more easily 
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influenced and led, and tend to let others make decisions. 
They are less trustful and respectful of others, more 
likely to indulge in delinquent behaviors, less likely to 
expect vocational success (Rice, 1978). Low self-esteem 
is related to poor academic achievement (Marshall, 1989), 
fear of failure, decreased risk taking, and increased 
defensiveness (Eisenberg, 1979). 
Those with high self-esteem, on the other hand, are 
healthier, less anxious and depressed, and more satisfied 
with life. They are more goal directed, more willing to 
take risks, less likely to view mistakes as failures, more 
likely to be accepted by others (Miller & Musgrove, 1986). 
They will experience greater educational achievement, be 
less influenced by society and peers (Miller, 1988). With 
high self-esteem comes a nurturance of one's needs and 
desires. 
Self-est~em is the sum total of our self-perceptions, 
resulting in limitations to our own achievement, or 
motivation to realize our potential. A healthy self-esteem 
is at the center of mental health. If low, the individual 
may not realize the other three major components of a 
healthy mental state--effective decision making skills, 
values awareness, and expressive communication skills 
(Kittleson, 1989). 
Some classroom examples of this interconnection 
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follow: An affective education program which focused 
on self-esteem by diminishing students' negative attitudes, 
anxiety, and other variables, resulted in significantly 
improved S.A.T. mean reading scores for the experimental 
group, when compared with the control group (Hadley, 1988). 
A study of 11th and 12th grade students with I.Q.'s of 110 
or above found a relationship between male underachievers 
and negative self-concept, negative self-acceptance, and 
perceived lack of acceptance from others; in female 
underachievers, a relationship to their perception of lower 
acceptance and conceptualization from peers (Shaw & Alves, 
1963). A positive correlation was found between good health 
behaviors and self-concept amongst community college 
students (Petersen-Martin & Cottrell, 1987). In another 
sample of college students, low self-esteem was associated 
with higher occurence of depressive symptoms and increased 
family stress (Zuckerman, 1989). And Igroffo (1988), 
experienced in several years' teaching of remedial reading 
at West Point Preparatory School, has concluded that any 
remedial reading program dealing solely with content and 
not with self-confidence improvement is doomed to fail 
because the student's own "inner critic" will sabotage 
any possible improvements. 
What are the dynamics and elements contributing to 
self-esteem development? In childhood, some more specific 
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influences are level of cognitive development, teachers' 
and parents' expectations, classroom environments, and 
level of support for a child's autonomy. Parents who 
are warm, accepting, and authoritive (as opposed to 
authoritarian or permissive) will be more likely to 
raise children with high self-esteem (Marshall, 1989). 
From childhood on, work on the following four conditions 
will also increase self-esteem: (a) connectiveness--the 
need to belong, (b) power--control a person has over himself, 
(c) uniqueness--the quality of being special, and, 
(d) modeling--having a role model for counseling and advice 
(Kittleson, 1989). 
As an individual develops, his particular biology 
and experience will crystallize into a personality type 
that will encompass (a) self concepts, (b) perception of 
the environment, (c) values, (d) achievement and performance, 
(e) different~al reaction to environmental rewards, stress, 
and so on, (f) preference for occupation and occupational 
role, (g) coping style, (h) personal traits, and (i) a 
repertoire of skills formed by a- h (Holland, 1985). 
Accord1n~ to the interactionist perspective, self-
esteem formation will be based on confrontations with 
people and other objects in the world. These confrontations 
will generate positive or negative self-evaluative 
information (Schwalbe, 1988). Differentiating self-esteem 
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into athletic ability, academic prowess, attractiveness, 
etc., it can be seen from this perspective that the value 
placed on these aspects by individual, family, or culture 
will determine the importance of a specific self-esteem 
measure. 
Self-esteem is related to perceived competence and 
sense of personal control. In turn, various psychological 
dispositions or needs will influence situations an 
individual seeks or avoids .. For example, people in need 
of approval, conformity, self-direction, or achievement 
will seek sources to address these values. Their self-
concept, based on several perceptions of the self, will 
then organize itself within the framework of a role. _To 
again illustrate, a person may view himself as thoughtful 
and analytical; combined with other self-perceptions, 
this individual may come to conceive himself as a 
philosopher or researcher (Super, 1963). 
The assumption can be made that people will behave 
in ways that will generate positive self-evaluative 
information, and avoid those circumstances that generate 
a negative self-evaluation. Many social psychologists 
thus assume that a powerful self-esteem motive underlies 
most social behavior (Schwalbe, 1988). 
Before leaving this discussion of self-esteem, it 
is worthwhile to observe some sexual differences. A 
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study of 931 college students revealed the following 
associations: women with low self-esteem reported higher 
stress from intimate relationships, and greater anxiety 
when coping with stress; men with low self-esteem reported 
greater stre~ss in living conditions, and greater stress 
related to physical health (Zuckerman, 1989). Women 
have reporte~d lower self-esteem in specific areas of self-
confidence (though not globally) than men in ''dozens of 
studies'' (Zuckerman 1989). Women tend to have a less 
positive self-image, less control of their lives, but 
tend to enjoy affective lives that are richer and more 
complex, with greater tolerance for ambiguity (Lowenthal 
& Pierce, as cited in Liebowitz & Lea, 1986). 
Life Changes 
An individual's growth and development can be 
described as a cycle that follows an underlying universal 
path, in whic~ an individual passes through stages and 
deals with certain issues and concerns- Many influences 
will shape this course, producing alternate routes or 
detours, speeding up or slowing down the timetable, or 
halting the developmental journey entirely (Kanchier & 
Uhruh, 1988). 
Biological, psychological, and external (such as 
social and economic) events will signal these life changes. 
Some are momentous and powerful, others incidental. But 
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they will all exhibit some common characteristics, all 
involving (a) change, (b) movement toward something new 
and different, (c) an ending, leaving or separating, and 
(d) coping and adaptation (O'Dell & Eisenberg 1989). 
O'Dell and Eisenberg (1989) also maintain that three core 
emotions, whose intensity will vary, are a part of every 
transition, these being excitement, anxiety, and sadness. 
How well and individual copes, and the degree of 
success realized, will depend upon his own characteristics, 
external conditions, and the nature of the particular 
transition. Events that occur "off schedule" or in a 
traumatic way--death of a parent in childhood rather 
than middle age, birth of a child too early or late, for 
example--can cause added stress, and alter broadly accepted 
patterns of movement from stage to stage (Aslanian & 
Brickell, 1980; Neugarten, 1976). 
These p~tterns of stages and transitions have been 
viewed from various perspectives, and combinations thereof. 
One is a cultural perspective, which maintains that a 
particular social environment will determine similar 
developmental patterns. For example, promotional chances 
in organizations increase until an individual is aged 35 
or 40, then decline, triggering a possible midlife crisis 
(Rosenbaum, as cited in Liebowitz & Lea, 1986). 
The developmental perspective is explained by age 
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and sequential stages of development. Erikson's (Sprinthall 
& Collins, 1984) is perhaps the best known model, comprising 
the eight stages of trust, autonomy, initiative, industry, 
identity, intimacy, generativity, and ego integrity. 
These are not rigidly age related--some individuals will 
move swiftly through them, others will be arrested at a 
stage. 
The transitional perspective suggests that life events 
are more important than chronological age in understanding 
and evaluating behavior. Schlossberg (Liebowitz & Lea, 
1986) developed a rather complex three-part mod~l in this 
category focusing on (a) how predictable and unpredictable 
transitions affect one's life and how they cope, 
(b) assimilation of transitions, and (c) the ease with 
which a transition is assimilated based on characteristics 
of a transition, individual, and environment. 
The life ~pan perspective argues against the 
unidirectionality and hierarchical nature of stages. It 
considers the constant elements of change; socioeconomic, 
racial, and ethnic variations; and differences in how 
groups experience adulthood (Liebowitz & Lea, 1986). 
Hill's (Sprinthall & Collins, 1985) model is an 
example of a combination of these perspectives. He 
designates primary changes such as social definition, 
physical change, and cognitive change; considers their 
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occurrence in contexts of family, peer relationships, 
school, or work; and studies the interaction that produces 
secondary changes, or psychological issues. 
Super's approach is from a career development 
perspective. He has identified the following seven stages: 
growth, exploration, transition from school to work, trial, 
establishment, maintenance, and decline (Krumboltz, 1979). 
Levinson (Kanchier & Unruh, 1988), proposes the 
theory that adults move through alternating developmental 
(6-8 years long) and transition (4-5 years long) periods. 
During the developmental period an individual creates a 
lifestyle, enriches it, and pursues his goals within it. 
Times of transition, on the other hand, focus more on 
re-examining needs and values, reassessing various life 
components such as occupation and relationships, exploring 
and evaluating potential options, and deciding either to 
deepen or alter earlier commitments. With each of these 
life changes people "take stock," asking, "Who am I, do 
I matter, am I in control of my life, can I master new 
tasks?" These questions trigg·er learning and growth 
(Sargent & Schlosberg, 1988). Levinson (Kanchier & 
Unruh, 1988) describes five transition periods: early adult, 
age-30, mid-life, age-50, and late adult (or age 60). 
O'Dell and Eisenberg (1989) identify six types of 
transition: (a) environmental (e.g., moving from one 
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dwelling to another), (b) physical (e.g., height, puberty), 
(c) status--roles, tasks, expectations, (d) behavior 
(e.g., learning to drive a car), (e) psychological, and 
(f) family systems. These are not mutually exclusive; 
divorce, for example, would span both family systems 
and status. 
A growing body of study supports an added element 
of sexual differences in transitions. Jung (Liebowitz & 
Lea, 1986) has suggested that men grow more introspective 
as they age, while women become more involved in the 
external world. Gilligan (Liebowitz & Lea, 1986) 
identifies different issues central to women's development, 
such as attachment, caring, and interdependence. 
The developing individual will continually react to 
environmental stimuli in a manner unique to his perceptions 
of himself and his environment, making decisions that are 
intimately intertwined with his cognitive and personality 
development. 
Career development can be considered an example of 
this interaction, a reflection of one's growth. Kanchier 
and Unruh (1988) suggest that for adults to grow, they must 
build several occupational identities throughout their lives, 
and that job changers seem to be in search of a "better fit" 
between developing personalities and occupations. They 
conducted a study investigating job changers and 
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non-changers in a large Canadian corporation, and did find 
career and life cycles to be inter-related. Most career 
change occurred at ages 30-32 (47%), followed by ages 
39-40 (16.2%). Significantly more changers than non-changers 
had coincidentally experienced life changing events--death 
of a parent, marital splits, illness, child-birth, 
extensive travel. Their reasons for leaving previous jobs, 
and self-reported gains attained through job change, 
included the following: greater autonomy, challenge, variety, 
achievement, use of skills and ideas, more opportunities for 
personal and professional growth, enhanced self-esteem, 
healthier life style and improved health, and more control 
over personal and professional destinies. These changers 
were less concerned than non-changers with the job facets 
of security, prestige, and appropriate salary; they were 
more satisfied with life in general. And they saw their 
jobs as a vehicle for self-expression and growth. 
Transition, Self-Esteem, and Education 
It is easily enough acknowledged that several 
transitions will occur during an individual's school 
career. Starting school, moving from elementary to middle 
or junior high, starting high school, and moving from high 
school to work or further schooling are major changes. 
And of course, puberty, the first date, the first sip of 
alcohol, can be significant in an individual's development. 
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A student's ability to grow and change in a positive way, 
or conversely, his failure to adapt, will to a fair degree 
depend on his self-esteem. 
The study of adolescence can, in fact, be considered 
the study of change (Powers, Hauser & Kilner, 1989), 
though whether they experience more stress than any other 
age group (Liebowitz & Lea, 1986), is countered by Powers 
et al. (1989), who observe that the percentage of adolescents 
experiencing severe emotional turmoil is the same as 
adults (10-20%). 
The role of self-esteem in an adolescent's coping with 
change is evidenced in various studies. Low self-esteem 
has been identified as antecedent to adolescent misuse 
and abuse of drugs and alcohol. Miller's (1988) study 
supports the premise that development of positive self-
esteem decreases the potential for substance abuse. 
A comparison by Protinsky (1988) of disruptive/ 
delinquent students (ages 15-18 years) in an alternative 
school to 19 controls (ages 14-17 years) identified by 
teachers and administrators as not having behavioral 
problems found that the latter had a significantly greater 
degree of overall ego identity achievement. Subscale 
scores also yielded higher mistrust (vs. trust), higher 
guilt (vs. initiative) and higher identity confusion 
(vs. identity) for the disruptive students. 
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A study by Simmons, Rosenberg, and Rosenberg (1973) 
of 1917 students is a graphic example of the effect change 
can impose on self-esteem. From ages 8-12, a steady 
increase in global self-esteem is noted; then, at age 12, 
a sharp initial drop, and continual decrease to age 18. 
The one determinitive factor identified was entrance into 
junior high from elementary school. Puberty, race, socio-
economic class, and grades were considered, and ruled out. 
Transitions are most likely to create problems for 
children when they: (a) occur at an early age, (b) are 
abrupt, (c) are discontinuous, or (d) when experiences 
at one stage do not prepare them for the next (Love & 
Yelton, 1989). Teachers can assist in students' sense 
of mastery over important life events, and contribute 
to their preparation for subsequent transitions. A 
National Transition study is being conducted by the 
United States Department of Education, examining programs 
and services designed to bridge the transition from 
preschool to kindergarten (Love & Yelton, 1989). And 
various transition programs have been designed to assist 
incoming high school freshmen. One, for example, focuses 
on a student's thinking independently and resolving his own 
problems and conflicts. This autonomy in turn enhances 
self-esteem, confidence and leadership qualities; and 
such characteristics decrease vulnerability to peer 
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pressure (Sabaline, 1989). 
Another student group meriting mention are adult 
students. Other changes are found specific to this age 
group. Aslanian and Brickel (1980), after interviewing 
some 2000 men and women aged 25 and over, concluded that 
83% of adult decisions to return to further education are 
directly related to changes in career, family situations, 
health, religion, or leisure time. 
This older student population is not by any means a 
new phenomenon. Prior to the middle of the nineteenth 
century and the rise of public schools, learning was 
accepted without question as a life~long activity (Houle, 
1984). Capacity to learn does not necessarily diminish 
with age (Sargent & Schlosberg, 1988), but it is only in 
the past 25 years that the ability to learn from infancy 
to old age has been widely recognized. Individuals of 
any age may choose to learn when they are in an environment 
or situation that they clearly perceive will result in 
improvement of their well-being (Blunt, 1988). 
And now adult student numbers are dramatically rising. 
With some 40 million adults in the United States 
anticipating a job or career change (Aslanian & Brickell, 
1980) with the average worker seeking a job at eight times 
in his life (Bolles, 1985), adults today comprise more 
than one half of all full time and part time college 
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students. 
As long as job obsolescence due to scientific and 
technical advancement continues, as long as declining 
population with its subsequent decrease in demand for 
goods and services is a reality (Kisiel, 1980), and as 
long as individuals seek more meaningful employment to 
answer their change of values or desire for further 
achievement (Robbins, 1978), these transitions, too, 
will feature appreciably in the student population. 
Transition, Self-Esteem, and Career 
Behavior is determined by the interaction of 
environment and personality. Some outcomes of this 
interaction can be predicted, including choice of vocation, 
job changes, vocational achievement, personal competence, 
and educational and social behavior. And if vocational 
interests are construed as an expression of personality, 
then they represent the expression of personality in 
work, school subjects, hobbies, recreational activities, 
and preferences (Holland, 1985). 
Interests are subject to the same principles of 
development as any other aspect of personality. General 
cultural background and socioeconomic position exert 
their influence. Genetic factors, too, can substantially 
influence vocational interests, and personality factors 
such as sociability and activity level (Plomin, 1989). 
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In this context, early satisfactions and frustrations will 
occur chiefly in the home. These in turn will lead to the 
development of interests and attitudes relative to the 
strengths of various needs and the mode and degree to 
which they are satisfied. The form and degree of 
satisfaction will determine which needs will become the 
strongest motivators. Different factors may have different 
degrees of influence at different stages of life. But the 
occupational development is lifelong, and is thoroughly 
interwoven with an individual's total development (Holland, 
1985; Roe & Siegelman, 1964). 
Several classifications of occupations have been 
developed in this century. Roe (1964) has endeavored a 
classification that has psychological relevance. It 
involves two dimensions: (a) group--an interest 
classification referring to the primary focus of activity 
and ordered in terms of the interpersonal interactions 
involved, from high to very little, and (b) level--addressing 
the degree of responsibility, ability, and education 
required. 
Holland's classification seems more workable. He 
identifies six personality types and likewise six model 
environments: realistic, investigative, artistic, social, 
enterprising, and conventional. He then categorizes in 
descending order, based on his six types, from closest 
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match to least; 720 personality patterns result (Holland, 
1985). 
These types will all seek environments that will let 
them exercise their skills and abilities, express their 
attitudes and values, and take on agreeable pr~blems and 
roles. They will seek fulfillment by striving to achieve 
particular goals. And although an individual will differ 
in his level of incorporation--that is, the degree to 
which his self-concept finds expression in occupational 
statements--still, the job must have some element in 
harmony with a person's self-concept, or he will not 
consider it (Super, 1963). 
Members of a vocation have similar interests, 
personalities, and similar histories of personal 
development (Holland, 1985; Roe, 1964). People of 
different ages and backgrounds stereotype an occupation's 
level of prestige, and the personal traits typically 
required. It follows that occupational choice is quite 
likely the result of perceived similarity of self and 
occupation and of attributing traits seen in oneself to 
preferred occupations. In expressing a vocational 
preference, and individual puts into occupational terminology 
his ideas of the kind of person he is, seeks to implement 
his self-concept (Super, Starishevsky, Matlin, & Jordan, 
1972). 
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Self-esteem has been shown to be positively associated 
with job complexity, occupational status, work autonomy, 
control over work, amount of interaction on the job, 
supervisory support, and work role clarity (Schwalbe, 1988). 
In Schwalbe's study of 240 employees encompassing over 70 
different job titles, the following patterns are revealed: 
(a) Self-perceived competence seems the most important 
source of self-esteem for most people, (b) Reflected 
appraisals (co-workers' and supervisors' opinions of one's 
work and self) are more important to least-power workers 
(production/clerical)than to power workers (managers and 
supervisors), whereas (c) Most power.workers consider 
social comparison (e.g., comparing one's skills favorably 
to another's) as more important to self-esteem. 
Various dimensions of self-esteem may be differentially 
influenced by occupational status. Walsh's (1982) study 
investigated not only global self-esteem, but the following 
specific self-esteem measures: occupational--measuring 
occupational and financial success; family--relationships 
with family, capabilities as provider, and neighbor's 
respect; and sociability-~talents as conversationalist 
and popularity with the opposite sex. The occupations 
investigated, in order of societal prestige, were garbage 
collectors, parks workers, bartenders, barbers, mail 
carriers, teachers, and professors. The results were 
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somewhat surprising. In occupational self-esteem garbage 
collectors self-rated lowest, bartenders highest; on 
sociability professors were third lowest, bartenders 
again highest; and on family self-esteem, garbage 
collectors were highest, professors lowest (Walsh, 1982). 
Career development is transactional, not simply a 
reactional growth. Vocational choice can thus be seen as an 
ongoing expression of self-concepts formulated and 
reformulated throughout the life stages. The choice of 
occupation is an expressive act which reflects the 
individual's motivation, knowledge, personality, and 
ability. When he voices an occupational preference, he 
is seeking to realize a concept of himself. 
Summary 
Actions are determined by a person's perception of 
himself, and the situation in which he finds himself. An 
individual's self-esteem, at whatever age, will influence 
his response to the transitions that are key to his growth. 
The healthier his self-image, the more self-confident is 
the individual, with a greater respect for others, and a 
higher willingness and ability to accept challenges. The 
healthier a person's self-esteem, the more fulfilled and 
enriched a life is likely to be his, the easier he will 
be with change, and the more likely his view of events 
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will be positive. 
Occupational self-concept reflects, at least in part, 
the total self-concept. Work roles provide a focus for 
the study of self-concepts and of the processes in the 
development of self-hood. Theories of personality can 
be constructed from a knowledge of vocational life, and 
vocational interests then reinterpreted as an expression 
of personality (Holland, 1985). 
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Chapter III 
Design 
Purpose 
This study's intent was to investigate the impact 
of self-esteem level on individuals' life changes, and 
the decisions intertwined with these times of transition. 
specifically, possible patterns between self-esteem level 
and need satisfying conditions (reinforcers) intrinsic 
to occupations of adults before and after their decision 
to change career were examined. 
Questions 
1. Is there a predominant directionality of self-esteem 
when comparing assessment before and after a career 
change? 
2. Is there a pattern of occupational reinforcers 
for high and iow self-esteem before and after a career 
change? 
Methodology 
Subjects 
Fifty-six adults attending a State University College 
in New York State were the subjects. They were selected 
by the college's Administrative Computing Services from 
a roster of students that fit the following three criteria: 
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(a) Their birth date was prior to January 1, 1960, 
(b) They were undergraduates, and (c) They had transferred 
to the college with less than thirty credit hours. These 
criteria were intended to increase the odds of the 
respondents being career changers. 
Instruments 
1. Rosenberg's Self-Esteem Scale. A measure of global 
self-esteem, it is, according to Dr. Hjelle (personal 
communication, May 1990), amongst the most widely used 
and most respected by psychologists. Other researchers 
corroborate his statement (Robinson & Shaver, 1973). 
Although developed for use with younger age groups, it 
has been widely used with adult samples as well. This 
instrument has been chosen for its brevity and 
administrative ease, as well as its reliability (Guttman 
Scale reproducibility of .92, test-retest correlation 
over two weeks = .85%) and validity (Silber & Tippet 
found the scale to correlate from .56-.83 with several 
similar measures and clinical assessments, as cited in 
Robinson & Shaver, 1973). 
It consists of the following questions (Rosenberg, 1965): 
1. On the whole, I am satisfied with myself. 
2. At times I think I am no good at all. 
3. I feel that I have a number of good qualities. 
4. I am able to do things as well as most other people. 
5. I feel I do not have much to be proud of. 
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6. I certainly feel useless at times. 
7. I feel that I am a person of worth, at least on an 
equal plane with others. 
8. I wish I could have more respect for myself. 
9. All in all, I am inclined to feel that I am a 
failure. 
10. I take a positive attitude towards myself. 
2. Request for job titles held by subjects before and 
after career~change. 
3. Occupational Reinforcer Scale. This scale consists 
of 21 need satisfying conditions, or occupational 
reinforcers, developed by the authors of Occupational 
Reinforcer Patterns, Vols. I & II. They are identified 
as follows: 
Reinforcer 
1. Ability Utilization 
2. Achievement 
3. Activity 
4. Advancement 
5. Authority 
6. Company Policies and 
Practices 
7. Compensation 
8. Co-workers 
Description 
Make use of their individual 
abilities 
Get a feeling of accomplishment 
Are busy all the time 
Have opportunities for 
advancement 
Tell other workers what to do 
Have a company which 
administers its policies fairly 
Are paid well in comparison 
with other workers 
Have co-workers who are easy 
to make friends with 
Reinforcer 
9. Creativity 
10. Independence 
11. Moral Values 
12. Recognition 
13. Responsibility 
14. Security 
15. Social Service 
16. Social Status 
17. Supervision-Human 
Relations 
18. Supervision-Technical 
19. Variety 
20. Working Conditions 
21. Autonomy 
Descriotion 
Try out their own ideas 
Do their work alone 
Do work without feeling 
that it is morally wrong 
Receive recognition for 
the work they do 
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Make decisions on their own 
Have steady employment 
Have work where they do 
things for other people 
Have the position of 
"somebody" in the community 
Have bosses who back up the 
workers (with top management) 
Have bosses who train the 
·workers well 
Have something different to 
do every day 
Have good working conditions 
Plan their work with little 
supervision 
A number of supervisors and incumbants of each 
occupation were then asked to rate that particular occupation 
with reference to each item on the scale. The result for 
each occupation is a profile of moderately and highly 
descriptive characteristics for each occupation, both 
negative and positive (see sample in Appendix). 
4. Occupational Reinforcer Patterns identified for 
different occupations (See samples, App~ndix). 
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Procedure 
One hundred individuals in the sample were mailed 
the following: (a) cover letter, (b) copy of thesis 
proposal, (c) two copies of self-esteem scales to be 
completed based on subject's current self-esteem, and 
his/her recollection of his/her self-esteem prior to 
career change, (d) request for job titles held before 
and after career change, and (e) a self-addressed, stamp~d 
envelope. 
Analysis 
The occupations were matched to those listed in 
Occupational Reinforcer Patterns, Volumes I & II or the 
Minnesota Occupational Classification System II. Subjects 
were then divided into four categories based on the 
assessed level of self-esteem before and after the decision 
to change career: low before, low after; high before, low 
after; low before, high after; and high before, high after. 
A chi-squared statistical analysis was run to determine 
whether any patterns of reinforcers would emerge in 
relation to these categories. 
For the first question, percentages of the total 
were calculated for each category. 
Summary 
Fifty-six respondents completed the two self-esteem 
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scales; 47 of these 56 completed the career questions 
as· well. Their responses were categorized and analyzed 
to determine any reinforcer patterns t~hat might have 
emerged in relation to their self-estE~em levels, and 
to determine the predominant directionality of self-
esteem in career changers. 
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Chapter IV 
Analysis of the Data 
Purpose 
This study investigated the relationship between 
an individual's level of self-esteem and the decisions 
he/she makes during life changes. 
Findings and Interpretations 
Self-Esteem--Directionality 
Duplicate copies of Rosenberg's Self-Esteem Scale 
(Rosenberg, 1965) were the basis for self-esteem assessment. 
One was to be! answered based on the subjects• recollection 
of their feelings prior to career change; the other survey's 
responses were based on how the subjects felt at the time 
the survey was being answered, i.e., post career change. 
There were 56 responses to this part of the questionnaire. 
The lowest possible score on the scale was 10; the highest 
was 40. 
Directionality was determined by two methods. First, 
arbitrarily designating scores of 10-25 as representative 
of low self-esteem, 26-40 of high self-esteem, surveys were 
divided into the following categories of before-after self-
esteem assessment: low before, low after; low before, high 
after; high before, low after, and high before, high after. 
Table 1 presents the results. 
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Table 1 
pirectionality of Self-Esteem Change Before and After 
Career Change Decision 
Category Number % of Total 
Low---Low 2 3.6 
Low---High 5 8.9 
High---Low 1 1 -. 8 
High---High Ll8 85.7 
The second analysis of directionality simply determined 
whether movement of self-esteem was upward, downward, or the 
same based on comparison of the before to after scores. 
Table 2 presents the results. 
Table 2 
Directionality of Self-Esteem Change Based on Scale Score 
Before and After Career Change Decision 
Comparison of before 
to after score 
Decrease 
Same 
Increase 
Number 
10 
14 
32 
% of Total 
17.9 
25 
57.1 
Patterns of Occupational Reinforcers for Low and High 
Self-Esteem Before and After Career Change 
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The number of surveys sufficiently completed for 
this segment of the analysis was 47, nine of the sample 
having completed the self-esteem portion, but failing 
to include their occupations before and after career 
change. With the elimination of these~ nine surveys, 
only two groups remained for comparison: low self-esteem 
prior to career change decision and high after; and high 
before, high after. The low to high category numbered 
five, the high to high 42. Perhaps due to the low number 
of the low to high category, no significant shifts in 
reinforcerE; were noted; no further interpretation of 
these data was attempted. 
Occupations were matched to those listed in 
Occupational Reinforcer Patterns, Vol..I (Borgen, Weiss, 
Tinsley, Dawis, & Lofquist, 1972) and Occupational 
Reinforcer Patterns, Vol.II (Rosen, Hendel, Weiss, Dawis, 
& Lofquist, 1972). If no exact match was found, the 
Minnesota Occupational Classification System II (Dawis, 
Lofquist, Henley, & Rounds, 1979) was used. An extension 
of the research begun in Borgen et al. (1972) and Rosen 
et al. (1972), this source was less job specific, 
clustering several occupations under the same patterns 
of reinforcers (see Appendix for example). 
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If the exact title of a job was still not found, 
the nearest match to a listed occupation was made, e.g., 
"teacher of voice" on the survey was matched with "music 
teacher." 
For each occupation, the highly and moderately 
positive reinforcers were listed for before and after 
career change decision, respectively. The frequency 
was then totaled. For example, 28 occupations listed 
as before career change jobs identified "security" as 
a reinforcer, while 21 jobs sought after the career change 
decision identified this same need satisfying condition. 
The totals of each reinforcer were compared before 
and after career change decision using a two-cell chi-
squared test. A table of all the observed and expected 
frequencies for the 21 reinforcers is included in the 
Appendix; Table 3 displays the significant values. 
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Table 3 
Significant Shifts in Reinforcement Patterns for High 
Self-Esteem Before and After Career Change Decision 
Reinforcer 
Ability Utilization 
Achievement 
Company Policies 
and Practices 
Creativity 
Responsibility 
Variety 
Autonomy 
df=1 .05 Level of 
Frequency in 
Jobs Before 
26.5 
17 
26 
16 
5 
9 
14.5 
4 
19.5 
10 
10.5 
4 
15. 5 
7 
Significance 
Frequency _in 
Jobs After 
26.5 
36 
26 
36 
5 
1 
14.5 
25 
19.5 
29 
10.5 
17 
15.5 
21 
6.81 
7.69 
6.40 
7.60 
9.26 
8.05 
9.32 
Critical Value=3.84 
Summary 
The two analyses of directionality of self-esteem 
yielded subtly different interpretations of the same 
data. The first divided all the subjects into groups of 
low and high self-esteem measured before decision to 
change career, and then after. A large majority of the 
career changers had a high global self-esteem already 
in place before this major decision was made, which 
continued after; the next largest category began with 
a low global self-esteem, which increased sufficiently 
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to be considered high following the career change decision; 
a very small number maintained a low sense of self-esteem 
before and after; and only one individual actually dropped 
from high to low self-esteem. 
The second analysis simply compared numerical score 
on the self-e=steem scale before and after career change 
decision for each individual. These figures showed that 
roughly threE= out of five of the sample increased their 
sense of self-esteem: one-fourth exhibited the same sense 
of self; and for nearly 20%, a decrease in self-esteem 
was observed. 
Nine of the sample population failed to complete 
the occupation questions on the survey, and thus were 
excluded from the analysis of occupational reinforcer 
profile. Of the four potential categories originally 
37 
targeted, the remaining sample population were of only 
two: low self-esteem before occupational change decision, 
and high after; and high before, high after. Of these two, 
the low to high category of five individuals was too 
small to analyze adequately. The remaining group of 
high self-esteem individuals before and after career 
change decision did reveal significant shifts in seven 
of the 21 occupational reinforcer categories: a positive 
shift towards ability utilization, achievement, creativity, 
responsibility, variety, and autonomy; and a negative 
shift in company policies and practices. 
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Chapter V 
Conclusions and Implications 
Purpose 
This study investigated the relationship ,between 
an individual's level of self-esteem and the decisions 
he/she makes during life changes. 
Conclusions 
In assessing the directionality of self-esteem level 
before and after the career change decision, a large 
majority of the sample went into the decision-making 
process with a healthy sense of self, and continued to 
exhibit high self-esteem afterwards. A much smaller 
percentage, almost 9%,went from low to high self-esteem 
with only 3.6% starting with low self-esteem and 
remaining low after, and 1.8% dropping from high to low. 
The other method of assessing directionality--by 
simply comparing the raw scores on the two self-esteem 
scales before and after career change decision--suggested 
that this life changing decision had effected a more 
extensive drop in self-esteem--nearly 18% of the 
respondents registered a negative movement in their sense 
of self. An increase in self-esteem following the career 
change decision was exhibited by 57.1%. A full 24% 
registered no shift in self-esteem. 
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The analysis of occupational reinforcers (need 
satisfying conditions) devolved to encompass just one 
group of the four initially targeted. These four had 
consisted of the following self-esteem categories before 
and after career change decision: low to low, low to high, 
high to low, and high to high. Although all categories 
had been represented in the self-esteem data, only two 
had recorded occupational data as well. These were the 
low to high and high to high groups. The low to high 
category was dropped from further analysis because of its 
small number, five. Thus, 42 individuals in the high to 
high category were all that were analyzed. 
The analysis of reinforcers for this group yielded 
significant shifts in seven areas: 
Reinforcer 
Ability Utilization 
Achievement 
Creativity 
Responsibility 
Variety 
Autonomy 
Company Policies 
and Practices 
Description 
Make use of their individual 
abilities 
Get a feeling of accomplishment 
Try out their own ideas 
Make decisions on their own 
Have something different to do 
every day 
Plan their work with little 
supervision 
Have a company which administers 
its policies fairly 
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A profile of the job changer who has high self-esteem 
prior to his career change decision, and continues to have 
high self-esteem after this decision, would be likely 
to identify the following aspirations based on this 
research study: a desire to achieve, make use of his own 
abilities, try out his own ideas, make his own decisions, 
find variety in his work, and deal with little supervision; 
a company that is fair in its administration of policies 
is not as great a concern as before. 
Implications for Research 
The sample size is small in number, as was identified 
in the Limitations of Chapter I. Because of the small 
number, and because the sample is drawn from an adult 
college population, sundry occupations, socio-economic 
classes, and cultural backgrounds were not represented. 
Further study, perhaps using employment agencies, career 
counseling centers, or on-site employee interviews, might 
reveal need satisfying conditions specific to age group, 
ethnic heritage, economic background, sex and other 
subgroups. 
Only one level of self-esteem was examined in this 
study in relation to the occupational reinforcers. 
Further study of other levels of self-esteem, and the 
various shifts in those levels relative to occupational 
reinforcers, could provide added insight into needs related 
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to self-esteem. 
Further research could also reveal different levels 
of self-esteem intrinsic to various subgroups in the 
population, e.g., an analysis based on reasons for 
occupational change, and possibly identify patterns of 
need satisfying conditions related to levels of self-esteem 
within these subgroups. 
This model might also be transferred to the school, 
investigating students' self-esteem, and their self-reported 
reasons for choices made (need satisfying conditions) in 
friendships, electives, use of free time, etc. 
Implications for Classroom Practice 
Despite the cited limitations, the statistical analysis 
conducted herein suggests that with high self-esteem, 
choices are made that provide for further realization of 
various positive qualities in the individual. These 
results are in keeping with established research. Studies 
have also focused on the sadder outcomes during life 
changes for those with low self-image. Sargent and 
Schlosberg (1988) suggest that adult behavior is determined 
by transitions, not age. This statement might more 
accurately say that adult behavior is determined by 
transitions, and how an individual responds to them, not 
by age. 
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Although the formation of a child's ego is influenced 
by the ego development of parents (Po~rers, Hauser, & 
Kilner, 1989) and the consequent home environment, affective 
responses and environment within the classroom can also 
play a key influential role. Krumboltz (1979) states that 
at each decision point in a person's life, various personal 
and environmental influences will shape his options, and 
how he responds. Teachers can be key influences, 
contributing to students' adaptive functioning and 
emotional well-being, which in turn will reflect in their 
level of psychological and emotional maturity (Powern~ Hauser, 
& Kilner. 1989). 
Educators can be central in affecting the growth of 
their students' self-esteem during their academic, 
emotional, and physical development. As this study 
suggests, a high self-esteem will result in positive 
response to the challenges the life changes will impose, 
and positive growth in the individual. 
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Table 4 
Self Esteem Scores Before and After Career Change Decision 
Level of Self Esteem Level of Self Esteem 
High Low High 
29 15 32 36 
·35 40 
Low Low 30 38 
35 40 
25 24 29 35 
14 11 32 32 
39 39 
Low High 33 39 
30, 27 
2C 28 39 39 
21 38 37 39 
20 29 26 26 
17 31 37 36 
22 29 33 29 
32 30 
29 30 
27 38 
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Table 4 (Cont.) 
Self Esteem Scores Before and After Career Change Decision 
Level of Self Esteem Level of Self Esteem 
High High High High 
37 38 34 32 
34 35 31 32 
32 38 33 32 
29 35 39 39 
37 38 39 39 
29 29 40 40 
38 39 34 38 
36 37 31 39 
26 33 29 32 
33 34 35 38 
34 34 33 33 
32 35 37 37 
39 39 33 36 
33 33 32 32 
32 28 29 28 
28 37 
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Table 5 
Observed and Expected Frequencies for Reinforcers Before 
and After Career Change Decision--High/High Self-Esteem 
Reinforcer Before After , x2 
26.5 26.5 
1 . Ability Utilization 17 36 6.81 
1_§_ .£§. 
2. Achievement 16 36 7.69 
3.5 3.5 
3 0 Activity 18 11 1.69 
4. Advancement 8 8 
5. Authority 0 0 
Company Policies 5 5 
6. and Practices 9 1 6.40 
.h2_ 2.5 
7. Compensation 1 4 1.80 
8 . Co-workers 0 0 
14.5 14.5 
9. Creativity 4 25 7.60 
1 . 5 1 . 5 
10. Independence 3 0 1 . 50 
1 . 5 1. 5 
11 . Moral Values 3 0 1.50 
df=l .05 Leve.l of Significance Critical Value =3.84 
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'T'alJle 5 (Cont.) 
Observed and Expected Frequencies for Reinforcers Before 
and After Career Change Decision--High/High Self-Esteem 
Reinforcer Before After x2 
7.5 7.5 
12. Recognition 8 7 .03 
19.5 19.5 
13. Responsibility 10 29 9.26 
24.5 24.5 
14. Security 28 21 1.00 
23.5 23.5 
15. Social Service 17 30 3.60 
16. Social Status 0 0 
Supervision-Human 
17. Relations 0 0 
Supervision 
18. - Technical 0 0 
10.5 10.5 
19. Variety 4 17 8.05 
11 . 5 
20. Working Conditions 1 -~0 7 3.52 
15.5 15.5 
21. Autonomy 7 24 9.32 
df=l .05 Level of Significance Critical Value=3.84 
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Appendix C 
Samples of Occupational Reinforcer Patterns 
C-1--from Occupational Reinforcer Patterns, Vols. I & II 
C-2--from Minnesota Occupat.ional Classification System II 
MINNESOTA STUDIES IN VOCATIONAL REHABILITATION 
r-1 
N 
1..{) 
1. Ability utilization 
2. Achievement 
3. Activity 
4. Advancement 
5. Authority 
6. Company policies 
7. Compensation 
8. Co-workers 
9. Creativity 
I 10. Independence 
u 
11. Meral values 
12. Recognition 
13. Responsibility 
14. Security 
15. Social service 
16. Social status 
Supervision-hum. -rei. 
!8. Supervision-technical 
19. Variety 
20. Working conditions 
21. Autonomy 
s 
Teacher, Elementary School 
(N == 37 Supervisors) 
-1.5 -1.0 -0.5 0.0 0.5 1.0 1.5 2.0 2.5 
,, I I I I i I I,, I I I I I I I I I' I I I II I I I I' I I I,, I I,, 
v 
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OCCUPATIONAL REINFORCER PATTERNS 
Teacher, Elementary School 
(N == 37 Supervisors) 
O.A.P.=2 1965 D.O.T. = 092.228 
Descriptive Characteristics 
Make use of their individual abilities 
Try out their own ideas 
Have work where they do things for other people 
Get a feeling of accomplishment 
Make decisions on their own 
Have steady employment 
Have something different to do every day 
Arc busy all the time 
Plan their work with little supervision 
Do not tell other workers what to do 
Arc not paid well in comparison with other workers 
Occupations with Similar ORPs 
Caseworker 
Counselor, School 
Counselor, Vocational Rehabilitation 
Floral Designer (Florist) 
Instructor, Vocational Training (Business School) 
Photographer, Commercial 
Teacher, Adult Education 
Teacher, Secondary School 
Summary Statistics 
Adjusted 
V:1ln~ -1 SF. +1SE 
l. Ability utilization 1.90 1.82 1.99 
2. Achievement 1.51 1.42 1.61 
3. Activity . 1.08 .98 1.18 
4. Advancement .54 .46 .62 
S. Authority . ................... -.32 -.SO -.17 
6. Company policies .70 .62 .78 
7. Compensation .12 .02 .22 
8. Co-workers .99 .92 1.07 
9. Creativity 1.70 1.64 1.76 
10. Independence .53 .42 .63 
11. Moral values .96 .83 1.10 
12. Recognition .90 .80 1.01 
13. Responsibility .. 1.21 1.15 1.28 
14. Security 1.19 1.10 1.29 
15. Social service 1.56 1.45 1.68 
16. Social status .51 .42 .59 
17. Supervision-hum.-rel. .61 .54 .68 
18. Supervision-technical .26 .20 .33 
19. Variety .. 1.13 1.05 1.21 
20. Working conditions .90 .81 .98 
21. Autonomy 1.04 .94 1.13 
Adjusted neutral point 0.000 -.048 .046 
Unadjusted neutral point ..... -.869 -.918 -.B23 
163 
p 
0.00 
.05 
.14 
.24 
.86 
.11 
.62 
0.00 
0.00 
.49 
.08 
.16 
.03 
0.00 
.03 
.24 
.08 
.32 
.05 
.05 
.16 
6.54 
4.08 
2.49 
1.36 
.55 
1.85 
.28 
2.76 
6.70 
1.12 
1.71 
1.96 
3.75 
3.00 
3.78 
1.23 
1.75 
.75 
3.04 
2.32 
2.43 
1.03 
.64 
.21 
-.33 
-1.19 
-.17 
-.75 
.13 
.83 
-.34 
.09 
.04 
.34 
.32 
.69 
-.36 
-.26 
-.61 
.26 
.03 
.17 
C-2 
53 
I TAXON 3A I 
REQUIREMENTS REINFORCERS 
DATA PEOPLE THINGS ACHIEVEMENT AUTON~ ALTRUISM 
----- ---·-- -·---- ----
HIGH HIGH AVERAGE HIGH HIGH MODERATE 
Synthesizing Mentor i ng Feeding-
Coordinating Negotiating Offbeari ng 
Ab i 1 i ty Responsi- Social 
Uti I ization b iIi ty Service 
Analyzing Instructing Hand 1 i ng Achievement Creativity 
Autonomy 
DOT Code Occu~ational Tit 1 e OAP ORC ORP Vo 1. z Page 
045.107-010 Counselor [Counselor, 2 A 60 
Schoo 1] 
045.107-022 Psychologist, Cl in ica1 A Ill 46 
045.107-026 Psychologist, Counse 1 i ng A Ill 48 
045.107-030 Psychologist, Industrial- A Ill 50 
Organizational 
045.107-034 Psychologist, School A Ill 
045.107-042 Vocational-Rehabilitation A 62 
Counselor 
045.117-010 Director of Guidance in 2 
Public Schools 
075.117-022 Director, Nursing Service 2 
090.117-022 Director, Athletic· 2 
'. 
091.227-010 Teacher, Secondary School 2 A 1 
091.227-010 Teacher, Secondary School A Ill 62 
[Agricu1 ture] 
092.227-010 Teacher, Elementary 2 A 162 
School 
092.227-018 Teacher, Preschool 
094.227-018 Teacher, Handicapped 2 
Students 
099.117-026 Supervisor, Education 2 
099.117-018 Principal [Princi'pa1, A Ill 42 
N i g h t Schoo 1 ] 
166.117-010 Director, Industrial 2 
Relations 
166.117-018 Manager, Personnel 
Appendix D 
Survey Enclosures 
D-1--Cover Letter 
D-2--Thesis Proposal 
D-3--Request for Job Titles and 
Rosenberg's Self-Esteem Scale 
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D-1 
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May 25, 1990 
Dear StudeJnt: 
I am a graduate student at SUNY Brockport completing my 
thesis tow~ards a master's degree in reading education. 
I am intri9ued by the possible relationship between 
career change and self esteem. 
With my advisor's assistance, I have devised the en-
closed sho:rt questionnaire, hoping to discover this 
possible relationship. 
Brockport .~dministrative Computing Services has 
provided m~e with a list of students whose date of birth 
is prior t~o 1960 and who transferred with less than 30 
credit hours. My hope is that these criteria will 
indicate a career change for these individuals. Since 
you fall into that category, I would like to request 
your help in completing my master's thesis in reading 
education. 
I would be extremely gratified if you would help me 
complete my study by filling out and returning the 
questionnaire in the self-addressed stamped envelope. 
It should take approximately 10 minutes. Anonymity is 
assured .. 
Since I am a struggling graduate student, you must 
understand that my financial circumstances are not 
impressive. Therefore, I am not able to send out a 
large number of questionnaires, and consequently am 
desperately, hoping for a high return rate. 
Please re£urn by June 15th. If you have any questions, 
please call me at 271-1783. 
Sincerely, 
~~cr_uj 
D-2 
PilW. ROJ!CT /TH:!SIS PIDPOSAL 
(lill out in tripl1~ate) 
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Studnt Nary Peck Soc. Sec. Ho. 050-J..tLt-6557 
Dearee Progra Curricular Specialty Reaging Education 
Title Self Esteem and Life Changes: Common Profiles 
Thesis X Appropri{lte Special Project __ (cheek one) 
Mviaor Dr. Gerald Begy 
Anticipated Date of Ca.pleticm of Projeet/Thesia: August 31 , 1 990 
Short De•criptioo of Propo•ed Project/Thesi• (uae additional paJ•• if ne:ceaaary 
Transitions, also known as life changes or developmental stages, 
occur. throughout an individual's life. Biological~ psychological, 
and external events signal these transitions. 
One's ability to grow in a positive way, or failure to adapt to 
these changes, will depend in part on self esteem. Research 
indicates that those with low self esteem are more easily influenced 
and led, tending to allow others to make their decisions. Those 
with high self esteem are more goal directed, more willin-g tc> take 
risks, and are more willing and able to accept challenges. 
Teachers are ~nstrumental in a student's self esteem developn~ent, 
and thus can affect decisions that will have a major impact o~ 
the course of the student's life. This includes adult students 
(25 years an'a over)~ who now comprise more than one half of all 
fulland part-til!l.e college students. Hany are returning because 
of career change, a major transition. 
I will study a sample of approximately 50 adult students from SUNY 
Brockport to observe any patterns in need satisfying conditions 
(termed 6cctipational reinforcers, such as achievement, security, 
and autonomy) in occupations and levels of self esteem befor1e and ~ 
after the decision to make a career change. My intent is to ad-
vance the understanding of self esteem, and its effect on decisions 
individuals must make as they encouhter times of transition. 
Approved by Project/Thn:l.a Mvbor ~ L/ ~-­
App-coved by Second Faculty leade( ((l.'u.,huJr f\ ),.,,a?("' 
~M~ 
Date ::2(?-.J ',?; 
Date fit~~ &4 
D-3 
PLEASE RETURN BY JUNE 15th. 
I wish to help you but I have no plans to change 
career. ___ (Check if applicable.) 
Please state previous and present employment. If you 
have not yet changed career, state present employment 
and future targeted employment. 
Job title prior to career change: __________________ __ 
Job title as result of career change: ______________ __ 
Please complete the following questions based on your 
~g~-l:~ng~ _pr:i-o!i $._a. :€.?.r¥:J3~r. c]la.nge .• _ _ · 
-~ .- · · · Ros~rit,~~g'~s self Estee~ scale 1 
To be answered according to the following scale: 
57 
1-strongly agree 2-agree 3-disagree 4-strongly disagree 
1. On the whole, I am satisfied with myself. __ ___ 
2. At times I think I am no good at all. __ ___ 
3. I feel that I have a number of good qualities. 
4. I am able to do things as well as most other people. 
5. I feel I do not have much to be proud of. 
6. I certainly feel useless at times. 
7. I feel that I am a person of worth, at least on an 
equal plane with others. 
8. I wish I could have more respect for myself. __ __ 
9. All in all, I am inclined to feel that I am a failure. 
10. I take a positive attitude towards myself. __ __ 
D-3 (Cont.) 
Please complete the following questions based on how you 
currently feel. 
1 
Rosenberg's Self Esteem Scale 
To be answered according to the following scale: 
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1-strongly agree 2-agree 3-disagree 4-strongly disagree 
1. On the whole,! am satisfied with myself. __ __ 
2. At times I think I am no good at all. 
3. I feel that I have a number of good qualities. 
4.·I am able to do things as well as most other people. 
5. I feel I do not have much to be proud of. 
6. I certainly feel useless at times. 
7. I feel that I am a person of worth, at least on an equal 
plane with others. __ _ 
8. I wish I could have more respect for myself. __ __ 
9. All in all, I am inclined to feel that I am a 
failure. 
10. I take a positive attitude towards myself. __ __ 
1 
Rosenberg, M. (1965). Society and the Adolescent Self 
Image. Princeton NJ: Princeton University Press. 
